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Teacher Rationale: Equity = Success

This workbook is designed to help you support the success of all students.

Thank you for demonstrating your commitment to equity and to the well-
being of your students and colleagues. The Educator’s Equity Workbook 
has been created to help you build on your successes as an educator and 
develop tools to address some of the challenges you encounter.

Harmony Movement’s Educator’s Equity Workbook aims to support 
schools and teachers in implementing the Ontario Ministry of Education’s 
Realizing the Promise of Diversity: Ontario’s Equity and Inclusive 
Education Strategy, and in creating more equitable, inclusive and 
welcoming learning environments.

The Ministry recognizes that when students feel respected, reflected 
and welcomed in their learning environments, student engagement 
increases, performance improves and achievement gaps are reduced. 
This Educator’s Equity Workbook is a resource to aid Professional 
Learning Communities and individual educators in self-reflective 
practice.  

This toolkit is designed to support educators to:

•	 develop an equity lens approach to increase efficacy in working with 
students, colleagues and community members;

•	 examine the education system and professional practices through an 
equity lens;

•	 understand how inequity manifests at the systemic and individual levels;

•	 explore how power and privilege may lead to inequity and exclusion;

•	 identify and address inequitable power relations;

•	 deepen our understanding of the impact of bias and stereotypes on 
students, colleagues, administrators, and ourselves; and

•	 promote critical and analytical thinking skills that align with expectations 
of the curriculum.

Equity and excellence go 

hand in hand… In a truly 

equitable system, factors 

such as race, gender, and 

socio-economic status 

do not prevent students 

from achieving ambitious 

outcomes. Our experience 

shows that barriers can 

be removed when all 

education partners create 

the conditions needed for 

success.

~ Ontario Ministry  
of Education 

Reach Every Student: 
Energizing Ontario 

Education

Introduction
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Realizing the Promise of Diversity

The Ontario Ministry of Education’s Realizing the Promise of Diversity: Ontario’s 
Equity and Inclusive Education Strategy was launched in April 2009. It is 
designed to support the fundamental human rights guaranteed by the Ontario 
Human Rights Code and the Canadian Charter of Rights and Freedoms. The 
Strategy calls for each school to “create and support a positive school climate 
that fosters and promotes equity, inclusive education, and diversity”.

u  Equity:  A condition or state of fair, inclusive and respectful treatment of all 
people. Equity does not mean treating people the same without regard for 
individual differences.

u  Inclusive Education:  Education that is based on the principles of acceptance 
and inclusion of all students. Students see themselves reflected in their 
curriculum, their physical surroundings, and the broader environment, in which 
diversity is honoured and all individuals are respected.

u  Diversity:  The presence of a wide range of human qualities and attributes 
within a group, organization, or society. The dimensions of diversity include, but 
are not limited to, ancestry, culture, ethnicity, gender, gender identity, language, 
physical and intellectual ability, race, religion, sex, sexual orientation and socio-
economic status.

Three core priorities of the Equity and Inclusive Education Strategy:

u  Improving student achievement 
u  Reducing achievement gaps 
u  Increasing public confidence  

in Ontario’s education system

Gilbert Duclos

The Equity and Inclusive 

Education Strategy aims 

to identify and address 

discriminatory biases 

and systemic barriers, 

such as racism, religious 

intolerance, ableism, and 

homophobia, experienced 

by students, staff and 

parents/guardians, to 

help ensure that everyone 

feels respected and 

welcomed in their learning 

environments.
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The Strategy is implemented within the context of the Education Act, which affirms the 
constitutional rights of Catholic and French-language rights holders in Ontario. The Strategy 
respects the Aboriginal and treaty rights recognized by the Constitution Act, 1982. The Strategy 
also reflects the values outlined in the Ontario Catholic School Graduate Expectations.

The Ontario Ministry of Education directs each school board to develop and implement an Equity 
and Inclusive Education Policy and religious accommodation guidelines. The Ministry’s  
Policy/Program Memorandum No.119, “Developing and Implementing Equity and Inclusive 
Education Policy in Ontario Schools”, outlines eight areas of focus: 

1. Board policies, programs, guidelines and practices

2. Shared and committed leadership

3. School-community relationships

4. Inclusive curriculum and assessment practices

5. Religious accommodation

6. School climate and the prevention of discrimination and harassment

7. Professional learning 

8. Accountability and transparency 

The Strategy, the Policy/Program Memorandum No.119, and the document Equity and Inclusive 
Education in Ontario Schools: Guidelines for Policy Development and Implementation 2009 are 
tools to provide direction, support and guidance to boards and schools to create more equitable 
and inclusive learning environments, where students can achieve their highest potential.

Stan Behal, PhotoSensitive
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Working Through The Workbook

This workbook is intended to support you by offering the opportunity to reflect and examine 
the lenses with which you view the world. The following four guiding principles are adapted 
from American equity and diversity theorist Paul C. Gorski. Consider them as you work 
through the process: 

u Allow yourself to be challenged 

Equity work is high stakes. Because equity is about changing power structures, it can be 
uncomfortable and, more often than not, emotionally charged. When you are prepared 
for this and willing to allow yourself to be challenged, you create new possibilities for 
professional and personal growth, finding innovative solutions to past challenges. 

u Acknowledge your expertise

You are an expert in your field and bring much knowledge and experience to your role as 
an educator. As an individual with a commitment to equity, your life experience and ethical 
knowledge are the foundation of this expertise. You have the skills and ability to make 
positive change in your school community and to have a profound impact on the lives of 
your students.

u Acknowledge the need for even greater expertise

We are all life-long learners on issues of equity and inclusion. These issues have an impact 
on the experiences of our students, colleagues and community members, not to mention 
ourselves, in multifaceted ways. The better we are able to perceive ourselves, our students 
and our schools through an equity lens, the better prepared we will be to meet the needs of 
our students and communities.   

u Challenge yourself to think critically and to ask questions

We will narrow the gaps in student achievement only when we identify and address the root 
causes of these gaps. Ask yourself, how can the education system better meet the needs of 
all students? How can our practices as educators better address these challenges?



Educator’s Equity Workbook 5

Understanding Equity

In order to successfully navigate through this workbook, it is important that the following terms 
are understood: 

u  Equality: Treating all people the same, regardless of individual differences. Equal 
treatment is not necessarily fair treatment, because it overlooks the fact that differences in 
opportunities and resources exist to begin with. Equality of treatment does not necessarily 
produce equality of result, and does not necessarily allow all people to succeed equally. 

For example, equality of treatment would mean giving everyone the exact same 
support, such as giving everyone the same amount of time to complete an exam 
regardless of learning disabilities or specialized learning needs. 

u  Equity: Giving fair treatment to all people based on their individual or group needs, even 
when that treatment is not the same as what others receive. Equity seeks to consider 
a person’s or group’s specific circumstances, past and present, and act accordingly to 
ensure success. Equity takes into account the needs of individuals and groups that have 
experienced and continue to experience systemic obstacles or challenges, in order to 
ensure the achievement of equal status in society for all.

For example, equity of treatment would mean providing all people and groups with 
the resources that they individually need to succeed, such as taking into account an 
individual’s abilities at exam time, so that a student with a learning disability or visual 
impairment would receive more time if needed.

Equality = Sameness of Treatment
Equity = Sameness of Result

“Equality is giving everyone a shoe. 
Equity is giving everyone a shoe that fits.”  

~ From everyday-democracy.org

Using an Equity-Based Analysis is noticing that not 
everyone has feet.
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Equity-Based Analysis

The primary objective of this workbook is to explore our personal equity lenses, rather than 
to provide lesson plans or draw curriculum connections. This is because lesson plans and 
curriculum connections are specific to grade, subject, context and student demographics; 
whereas with a polished equity lens, we can analyze and study how any material or 
environment can contribute to equity and inclusion.

Every lesson and every environment therefore becomes a moment to teach about equity and 
inclusion. Ensuring the success of all students and closing achievement gaps isn’t necessarily 
about spending precious hours searching for or creating the perfect lesson plan. It is about 
developing the ability to approach any lesson plan from the perspective of equity and 
inclusion. 

E.B.A., or Equity-Based Analysis, is an essential tool that will help you ensure that all students 
feel respected, reflected, welcomed and equipped to succeed in your classroom, school and 
community. 

E.B.A. is a set of questions to ask yourself in your daily work. These questions can be applied 
to curriculum, lesson plans, resource materials, classroom or school environment, physical 
surroundings, staff, interactions between staff and students, interactions amongst staff, 
interactions amongst students, assessment tools, etc. These questions are relevant to all 
aspects of the education system and to a student’s experience of school. 

u  When examining your own practices, materials, and environment,  
always remember to ask yourself:

Who is represented? 
How are they represented?
Who is not represented? 
Who has power? 
What kind(s) of power do they have?
What impact do these representations have on students?
How can I empower my own students?

u Keep in mind the following, as well as any other aspects you may want to add:

•	 Race •	 Faith
•	 Ethnicity •	 Mental and physical health
•	 Gender identity •	 Language
•	 Ability •	 Family status
•	 Socio-economic status •	 Body size
•	 Sexual orientation •	 Aboriginal communities
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u  Think of your own school and classroom:

Who is represented in your curriculum materials? How are they represented? 
For example, what races are depicted frequently and positively in your 
materials? What abilities? Languages? Faiths? Who is not present?

 ________________________________________________________________

 ________________________________________________________________

Who is represented on your staff? Who is not?

 ________________________________________________________________

 ________________________________________________________________

Where and how is mental health discussed in the curriculum/classroom/
school? 

 ________________________________________________________________

 ________________________________________________________________

Where are people of diverse sexual orientations represented in the 
curriculum/classroom/school? Where are people of diverse gender identities 
represented? How are they represented? 

 ________________________________________________________________

 ________________________________________________________________

Where are First Nations, Métis and Inuit people represented? How are they 
represented?

 ________________________________________________________________

 ________________________________________________________________

Where are diverse families and households represented? (e.g., single-
parent households, foster care, group homes, multi-racial families, multi-
generational households, same-sex parents, multi-family households, etc.) 

 ________________________________________________________________

 ________________________________________________________________

What can you do to make your school more inclusive? 

 ________________________________________________________________

 ________________________________________________________________

What is the difference between tokenism and meaningful inclusion? Is one 
group still depicted as “dominant” or “normal” while other groups are seen 
as “different”? What is required for meaningful inclusion?

 ________________________________________________________________

 ________________________________________________________________

Throughout this workbook, 

we use various terms to refer 

to the original inhabitants 

of this land and their 

descendants. At times we 

differentiate between First 

Nations, Métis and Inuit 

people, though we also use 

terms such as First Peoples 

and Aboriginal to refer to 

all three categories. We do 

this in recognition of the 

contested nature of all of 

these terms, as well as in 

recognition of those people 

who identify as Aboriginal 

but have been denied more 

specific knowledge of their 

ancestry.


